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The Framework for the education Strategy for Malta 2014-2024 (aims to) reduce the 

gaps in educational outcomes between boys and girls and between students attending 

different schools, decrease the number of low achievers and raise the bar in literacy, 

numeracy, and science and technology competence, and increase student 

achievement. 

Framework for the Education Strategy for Malta 2014-2024, pg3 

 

A. Background: 

 

Paola Primary B caters for boys and girls during their last three years in the primary 

sector. The main intake is from Paola Primary A, although some individual pupils are 

transferred from other local primary schools. The youngest pupils in our school are 

eight year olds and the oldest are eleven years old. (The Year six cohort may include a 

number of twelve year olds – these being students who have repeated a year in the 

primary school.) The majority come from a working and/or middle class background. 

The language spoken at home by the large majority of the pupils is Maltese. A new 

phenomenon is manifesting itself with students whose first language is neither 

Maltese nor English. These students usually are the children of foreigners residing in 

Malta or of refugees. 

 

B. Current Situation 

 

Pupils coming to Paola Primary B have already acquired a knowledge of English 

which is developed during the early years of the primary school, following the pupil’s 

knowledge of the native and national language Maltese. Although the level of 

proficiency in both Maltese and English varies a lot from one pupil to another, 

English is the subject which is proving to be the main stumbling block for our pupils. 

Statistics have shown the school’s median scores in national annual exams to be 

around or slightly under the national median scores. During the last three years we 

have identified a large percentage of pupils (varying between 25-40% from year to 

year) who start year 4 still on checklist 1 or 2 in Maltese or English or both. 

 

C. Our language policy 

 

 All teachers in our school (including peripatetic teachers) and learning support 

assistants have a role to play in the teaching and learning of languages and 

hence should be committed to developing literacy skills in all of the pupils. 

 All pupils should be aware that both Maltese and English are essential tools if 

they are to function as full citizens in Maltese society as well as part of the 

international community. 

 Parents and guardians should be aware that the home background plays a 

crucial role in the acquisition of language skills. Thus the school encourages 

parent participation and cooperation in the teaching processes. 



 The different components of language teaching and learning should all be 

given the attention they deserve. The acquisition of an extensive vocabulary 

which will enable the pupil to understand others and to express  her/his ideas  

well, the ability to read so as to acquire knowledge from sources beyond their 

immediate experiences, and writing as a tool which helps them to order and 

sustain their thoughts are all essential components of language learning. 

 The acquisition of language skills has a positive impact on the pupil’s self 

esteem, motivation and behaviour by empowering them to become 

independent learners. 

 

 

Roles and Responsabilities: 

 

 The Senior Management Team has to lead by example giving due importance 

to literacy. The SMT has to ensure that language learning feature 

predominately in the SDP and during professional development sessions. The 

SMT has to ensure that an adequate proportion of the school’s funds are 

utilised in the acquisition of such tools that will assist in language learning. 

The SMT has to monitor the quality of the different components of language 

teaching and learning that takes place in the classroom. 

 Class teachers have to facilitate their pupils learning of both Maltese and 

English by being themselves good models in the use of both languages and by 

providing diverse opportunities for their pupils to develop oracy, reading and 

writing skills. As per the NMC, teachers are encouraged to use English to 

teach English, Maths, Science and Technology in their respective classrooms. 

In classroom situations where teaching these subjects in English poses 

difficulties, code switching can be used as a means of communication. These 

situations apart, The NMC advocates consistency in the use of language 

during the teaching/Learning process (pg79). Above all teachers should as 

much as possible present situations where pupils view (and use) language as a 

tool rather than as an end in itself  

 Peripatetic teachers should also present good models in the use of both 

languages. The nature of the subject being taught will lend itself to the aspect 

of language which will be mostly reinforced. Hence oral skills can be 

developed more easily during discussions during PSD sessions while report 

writing can be reinforced during Science lessons (as an example). The 

complementary teacher has a special role to play in language teaching and 

learning as she can provide help directly to those pupils who are facing 

difficulties in the acquisition of language skills. 

 LSAs have to work closely with the class teachers in facilitating language 

teaching and learning for the pupils in their care. Depending on the abilities of 

the pupils concerned, LSAs are to be consistent as much as possible to the 

pedagogical techniques being applied by the class teacher. 

 Support Staff should provide expert advice to the school in implementing 

different approaches and in meeting the individual needs of pupils. 

 Pupils should become increasingly responsible for recognizing their own 

literacy needs and striving (with the help adults) to improve their own levels 

of competence. 

 Parents and legal guardians should recognise the importance of the role they 

play in the way the children in their care acquire and improve their language 



skills. They have to supplement the teaching and learning that goes on during 

the school hours by encouraging the children to use the range of strategies 

acquired in other new situations. 

 

As a school we will 

 Make sure that everyone involved is aware of the school’s language policy so 

that all can work towards attaining the targets listed below. 

 Hold professional development sessions and provide/ take part in training 

directly related to language teaching. 

 Organise meetings for parents so that they can become more aware of the role 

they have to play in the acquisition of language skills of their children. 

 Review the teaching strategies so that they reflect the school’s language 

policy. 

 Periodically review the literacy policy. 

 

Areas of Literacy: 

 

 Speaking and Listening 

 

Pupils should be able to listen to others, understand what is being said and be able 

to reply and/or continue the conversation/ discussion in a coherent manner. They 

should be able to use the language to express the ideas and views in a coherent 

manner. 

At present oracy sessions, including Show and Tell sessions are held frequently in 

some of the classes and during morning assembly. During scholastic year 

2009/2010, teachers have attended in-service training about the teaching of oracy.  

From scholastic year 2010/2011 oracy sessions began to feature in the weekly 

timetable and weekly forecasts.  Teachers have developed lesson plans and ideas 

which aim to develop the oracy skills of their pupils. It is a feature of good 

practice to integrate Oracy with other subjects across the curriculum. Oracy 

was also formally assessed in year six as from June 2011. Assesment was 

extended to all classes during scholastic year 2011/2012.  Testing in year 6 is 

more formal while ongoing assessment is used in years 4 & 5.  

During scholastic year 2014/2015, Show and Tell sessions will feature in all 

classes and special emphasis will be put on show and tell during morning 

Assembly. 

 

 Reading 

 

Pupils should be able to read increasingly more demanding texts as they progress 

through the years of primary schooling. Due to the fact that pupils have different 

reading abilities, the school has to provide each pupil with the opportunity to read 

texts which are suitable to the level and interests of each individual. 

At present, the school is making use of the official textbooks namely Senduq 

Buffuri; Senduq Kuluri; and Way Ahead. The school has supplementary readers 

in both English and Maltese. Each class has a small class library. The school has 

also a school library situated in a reading room. This room can be utilised for 

story telling sessions and for other reading activities. Children are encouraged to 

borrow books from the school library. These books are grouped according to the 

level of difficulty. 



Since the official textbooks are all of the same reading level, the school process 

adopted the Oxford Reading Scheme which can cater for different levels. This has 

been introduced in year 4 during scholastic year 2010/2011 through guided 

reading and in year five during scholastic year 2011/2012. The school has also 

purchased the rights to use the ORT’s website and parents and students have been 

encouraged to use this tool at home. This scheme was extended to year 6 during 

scholastic year 2012/2013. A development occurred during scholastic year 

2011/2012 in School A where guided reading was introduced in year three. A 

review of the system in place at the end of scholastic year 2012/2013 showed that 

there is a need to move from guided reading to more independent reading. 

Students should know that during reading time, they may be asked to read 

independently, in pairs or in groups but that during reading time, everyone is 

reading.  

During scholastic year 2013/2014 special emphasis is to be put on reading. It 

is recommended that guided reading is done twice weekly. Students should 

be encouraged to read daily and each class should have a system in class 

were a record is kept of the individual reading being done at home. Each 

student should read at least one book each week (apart from guided reading) 

and the choice of books should alternate between Maltese and English. 

The teacher has a special role to play. It is a good idea to create some time 

when everyone is reading on his/her own (including the teacher and LSAs) so 

that the habit of independent reading/ reading for fun is implanted in the 

students’ minds. The teacher has also to be a good role model. It is suggested 

that certain texts (such as extracts from Social Studies/Religion) are read by 

the teacher. In this way, certain characteristics of reading such as intonation 

are imparted to the students. 

   

 Writing 

 

Pupils should be able to convey in writing the thoughts and ideas expressed 

orally. Pupils should be helped to make connections between what they are 

reading and writing, as books can provide clear writing models. When writing 

pupils must have clear ideas about the purpose and audience of their writing. (A 

school based training session was held about this topic during scholastic year 

2008/9). Teachers have to provide diverse opportunities for a range of writing 

such as writing both fiction and non fiction texts; including diaries, short stories, 

recipes, letters, reports, dialogues, poems and so on. 

During scholastic year 2009/2010, the school laid special emphases on story 

telling and story writing but composition writing was the area where pupils fared 

worst in the February examinations. 6 teachers (out of 13) reported that more than 

half the pupils in their class failed to get at least 50% of the marks in composition 

writing. This was the same for both English and Maltese. During scholastic year 

2010/2011 a project called 6to4 was launched. This involved year six pupils 

writing stories for pupils in year 4. During scholastic year 2011/2012 this was 

done in year 5 and two booklets were produced: 5to4 and 5comics. 

To try to overcome this challenge, the school has introduced a limited amount of 

setting during writing sessions in year 4 and to a lesser extent in year 5. The 

feedback obtained was positive and it had been decided to take this initiative on 

board during scholastic year 2012/2013 when all year 4 and year 5 pupils were in 

sets during the writing sessions in both English and Maltese all throughout the 



year. A  PD session was held about the MWP and three teachers attended a MWP 

course during scholastic year 2012/2013. 

During scholastic year 2013/2014 a new approach was tried with the 

introduction of the Read Write Inc textbook Get Writing (and accompanying 

methodology) in year 4. Concurrently a number of teachers apply MWP 

methodologies (including journal writing) in their lessons. 

While all the above initiatives have had a positive effect on students, at the 

same time it is still felt that students need more practice in creative writing. It 

is also felt by class teachers that most students seem to lack the skills 

concerning basic sentence structure. Thus it is essential that focused exercises 

on writing such as jumbled sentences, start/finish the sentence, make the 

sentence longer, writing sentences on given prompts etc… feature regularly 

in the weekly work.  

Creative Writing has to be a real creative writing exercise – although 

students have to be taught and guided, each lesson has to give the students an 

opportunity to write creatively according to their abilities. 

 

 Grammar and Spelling 

 

Pupils should master these two aspects of language mainly through the work 

being done in the three areas mentioned above. Grammar rules should always be 

explored in the context that they are being used and or applied. Various language 

games can be used which stimulate literacy skills and at the same time 

consolidate grammar and spelling. 

The school organizes a yearly spellathon event to promote spelling but in 

isolation the event may not be having the desired effect of improving children’s 

spelling. As from scholastic year 2011/2012 it was felt that special emphasis 

should be laid on spelling and vocabulary through specific classroom tasks. This 

is to be more specific during 2012/2013 with all year 4 and year 5 classes having 

specific weekly spelling activities.  

  

Monitoring and Evaluation 

 

Prior to scholastic year 2011/2012. we lacked the tools at a national level to clearly 

identify the level of each child in the different areas of literacy. In some areas we 

made use of guidelines existing in other countries (e.g. as supplied by the Oxford 

Reading Scheme). The means employed for assessment are tackled in the school’s 

assessment policy. 

As from scholastic year 2011/2012 a new concept was introduced for those learners 

identified though checklists to be falling behind in their academic achievements. The 

school has drawn up a literacy action plan to meet the needs of these students. This 

action plan was reviewed for scholastic year 2012/2013 and again for 2013/2014 and 

2014/2015. 

 

Differentiation 

 

As from scholastic year 2010/2011 all classes in our school will be of mixed academic 

abilities. This will create new challenges as class teachers have to cater for a variety 

of levels in their classrooms. Already most class teachers prepare work for different 



levels of abilities. The school has to commit itself to present challenging tasks to all 

pupils, so that all pupils will fully develop their potential. 

 

As from 2014/2015, Banding will be introduced in years 4, 5 and 6. This should 

reduce the range of abilities within the same class and should help focus the 

work that goes on in the classroom. Notwithstanding this each teacher should 

keep in mind what is written in this policy when planning tasks for the students 

in his/her charge. 

 

 

 

Other Languages 

 

The school is also open to ideas where pupils are exposed to other foreign languages, 

As from scholastic year 2009/2010, all year 5 pupils had a number of Italian 

Language Awareness Sessions which they truly enjoyed. As from scholastic year 

2010/2011 year 6 children were exposed to French and German. The programme is 

not organised by the school and as such the school has no control on the amount of 

lessons the pupils have. Through extra curricular activities the pupils also had the 

opportunity to learn about other languages. 

 

Conclusion 

Paola Primary B school is committed to raising the standards of all its pupils through 

the coordinated efforts of all the stake holders involved. The school is also committed 

to reviewing this policy annually. 

 

 

 

         


